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Mission Statement:

The Adapted Physical Education Authorization uses research-based practices to prepare teachers to design and implement physical education programs that promote healthy and active lifestyles for children and youth with disabilities.

Forms Checklist 

____   Professional Expectations of Candidate Behavior (due September 1st)
____   Fieldwork Placement and Contract (due September 1st)

____   Activity Guidelines - (due December 1st)
____   Activity Guidelines - (due May 1st)
____   Lesson Plan Fall Packet, with Teaching Reflection Tool (due in Fall)
____   Lesson Plan Spring Packet, with Teaching Reflection Tool (due in Spring)
____   Field Experience in APE Self Evaluation (due in Fall & Spring)
____   Student Evaluation of Placement (due in Spring)
____   APE (program) Evaluation (due upon completion of program)
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Non-Discrimination Statement: Humboldt State University is committed to maintaining an environment free from unlawful discrimination. To fulfill this commitment, the University will work to prevent unlawful discrimination from occurring and will ensure that University policies prohibiting discrimination are fully enforced. The University affirms and protects the rights of students and employees to seek and obtain the services of the University without discrimination. No employee or student shall on the basis of race, color, gender identity/expression, genetic information, religion, age, sexual orientation, marital status, pregnancy, disability, veteran status or national or ethnic origin be excluded from participation in, be denied the benefits of or be otherwise subjected to unlawful discrimination, including discriminatory harassment, under any program of the University. 

Employees and students who cause these rights to be violated may be subject to discipline. This policy should not be interpreted as superseding or interfering with collective bargaining agreements or other California State University policies and procedures currently in effect. If discipline of an employee is sought as a remedy under this policy, the procedural rights under applicable collective bargaining agreements and system-wide procedures will continue to apply. However, those rights may not supersede or interfere with the requirements of state and federal law.

ONE PATHWAY OPTION FOR THE APEAA: PROJECT EQUIP
Project Equip is an interdisciplinary program that provides funding for students to complete their Education Specialist Credential, and receive an Added Authorization Certificate to teach Adapted Physical Education (APE) with the option of completing a master’s degree in Kinesiology or Education. Project Equip is designed to prepare students to instruct children with disabilities, including those with high-intensity needs in both the education and physical education classroom. Successful candidates will complete the following teaching credentials and certificates:

· Education Specialist Teaching Credential (Special Education)

· Added Authorization to teach Adapted Physical Education 

Project Equip is made up of a group of students who are committed to improving the lives of all children, especially those who experience disabilities, through best practices. Completing this program will place you at a distinct advantage when interviewing for jobs because of your coursework, extensive practical experience, and multiple areas of expertise.
As a member of Project Equip, you will learn to assess, design, plan, implement, and evaluate individualized education programs in both the education and physical education classroom for children with disabilities, including those with high-intensity needs. 
Project Equip students are highly motivated and recognize and appreciate the individual differences of all children. Project Equip is not for everyone. Successful students will need to be hardworking, dedicated, and professional at all times.
Read through the remainder of this Handbook. It provides a comprehensive overview of the program, degree requirements, leadership opportunities, as well as a description of courses and practical experiences. If you have questions, please see any of faculty listed below. 

	Dr. Chris Hopper
	Dr. Jill Pawlowski
	Dr. David Adams

	Program Director
	Program Director
	APE Program Director


About the Adapted Physical Education Added Authorization (APEAA) Program 
The program provides full qualifications according to state standards for teachers with a professional program, Adapted Physical Education Added Authorization.  The APEAA is not a stand-alone teaching certification. It must be attached to basic teaching credential; multiple subject (elementary), single subject (secondary) or education specialist (special education). Therefore, in order for the APEAA to be issued, all candidates must complete a selected credential program. Each credential program has specific admission requirements. Prospective candidates should inquire about the admission requirements for specific credential programs.
Successful completion will be determined through the following: a) completion of all courses with a minimum of C- in each class and a cumulative grade point average of 3.0. b) satisfactory fieldwork evaluation reports by both mentor teacher and university supervisor c) a final satisfactory evaluation on the Adapted Physical Education e-Portfolio. d) successfully passing the APENS national exam (for Project EQUIP only).
Project Equip was designed to meet the varied academic and practicum needs of our students. Project Equip students will be part of a cohort that will work collaboratively throughout the two-year program with the final goal of obtaining an education specialist credential, added authorization certificate, and master’s degree in kinesiology or education. 
Coursework for the Adapted Physical Education Added Authorization (APEAA) 

The coursework for the APEAA is described below. Typically undergraduate students complete REC 302, KINS 385, KINS 475, and KINS 484 as students in the Bachelor of Science degree in kinesiology. In the credential year students then complete the additional four classes to gain the APEAA. The KINS 695 Directed Field Experience includes student teaching (180 hours) in adapted physical education. All of the following courses or equivalent courses (24 semester units) are required.
Undergraduate Courses (included in the Kinesiology/Physical Education Degree Program)

KINS 385 Adapted Physical Education (3 semester units)

KINS 475 Elementary School Physical Education (3 semester units)

KINS 484 Motor Development/Learning (3 semester units)

REC 302 Inclusive Recreation (3 semester units)

Adapted Physical Education Added Authorization Courses (included in the credential program phase)
KINS 535 Motor Assessment (2 semester units)

KINS 577 Adapted Physical Education Programs (4 semester units)

KINS 578 Adapted Aquatics (2 semester units)

KINS 695 Field Experience: Student Teaching (4 semester units)
Candidates who do not have an approved undergraduate Physical Education Subject Matter Program must pass the California Subject Exam for Teachers (CSET): Physical Education, in addition to completing all the above courses.

Project Equip Roadmap 

All Project Equip students will be required to complete the education specialist credential and adapted physical education added authorization courses. See Table 1 for an illustration of possible requirements based on undergraduate degree. Also, each student accepted into the Project Equip program will need complete coursework specific to a Kinesiology Master’s Degree.
Table 1.

Project Equip Roadmap
	Bachelors Degree from Kinesiology Department (emphasis teaching/coaching subject matter) approved program
	· Pass CBEST

· Pass Multiple Subjects CSET

· APEAA Coursework

	Bachelors Degree from Kinesiology department (no emphasis in teaching/coaching) 
	· Pass CBEST
· Pass Multiple Subjects CSET
· Pass PE CSET
· APEAA Coursework

	Bachelors Degree from Education/Child Development
	· Pass CBEST

· Pass Multiple Subjects CSET

· Pass PE CSET

· APEAA Coursework

	Bachelor Degree from department other than Kinesiology or Education
	· Pass CBEST

· Pass Multiple Subjects CSET
· Pass PE CSET
· APEAA Coursework


Master of Science in Kinesiology with the APEAA
Foundational Coursework:

(Must have a B- or better)

KINS 385 Adapted PE

KINS 475 Elementary PE

KINS 484 Motor Development

REC 302 Inclusive Recreation

(Equivalent coursework can be approved)

Must pass California Physical Education CSET Exam or complete an approved Physical Education Teaching Subject Matter Program to receive the APEAA.
Applicants must have a GPA of 2.75 in last 60 semester units, 3.0 is preferred.

THESIS/PROJECT OPTION CORE COURSES (15 units)







All students must complete the following core courses:
                         Units

 


KINS 610
Statistics for Kinesiology

                         3 units




KINS 635
Research Methods in Kinesiology
                         3 units




KINS 690
Thesis/Project 
   
                         6 units    



KINS 695
Directed Field Experience OR
                         3 units 
            

KINS 699          Independent Study

   

APEAA Courses (15 Units)


Course #
Title of Course

                         Units

 


KINS 535        Assessment Techniques
          
                         3 units                         


KINS 577        Adapted PE Programs
                                     3 units              
             

KINS 578        Adapted Aquatics
                                     3 units                 

   KINS 695        Field Experience

                           3 units
      KINS 580        Adapted PE Mentorship                                                3 units                    
                 Additional electives can be from undergraduate APE courses, see foundational coursework.

All Project EQUIP candidates must pass the Adapted Physical Education National Exam (APENS) as an exit requirement.

APENS 15 Standards of Specialized Knowledge
Project Equip is developed in accordance to the Adapted Physical Education National Standards (APENS). The following 15 standards will be used as a framework for our student’s experiences and evaluation. 
Standard 1: HUMAN DEVELOPMENT
The foundation of proposed goals and activities for individuals with disabilities is grounded in a basic understanding of human development and its applications to those with various needs. For the adapted physical education teacher, this implies familiarity with theories and practices related to human development. The emphasis within this standard focuses on knowledge and skills helpful in providing quality APE programs.

Standard 2: MOTOR BEHAVIOR
Teaching individuals with disabilities requires some knowledge of how individuals develop. In the case of APE teachers, it means having knowledge of typical physical and motor development as well as understanding the influence of developmental delays on these processes. It also means understanding how individuals learn motor skills and apply principles of motor learning during the planning and teaching of physical education to students with disabilities.

Standard 3: EXERCISE SCIENCE
As an adapted physical educator, you must understand that modifications to the scientific principles of exercise and the application of these principles may be needed when teaching individuals with disabilities to ensure that all children with disabilities enjoy similar benefits of exercise. While there is a wealth of information in the foundational sciences, the focus of this standard will be on the principles that address the physiological and biomechanical applications encountered when working with diverse populations.

Standard 4: MEASUREMENT AND EVALUATION
This standard is one of the foundation standards underscoring the background an adapted physical educator should have in order to comply with the mandates of legislation and meet the needs of students. Understanding the measurement of motor performance, to a large extent, is based on a good grasp of motor development and the acquisition of motor skills covered in other standards.

Standard 5: HISTORY AND PHILOSOPHY
This standard traces facts regarding legal and philosophical factors involved in current day practices in adapted physical education. This information is important to understand the changing contribution that physical education can make in their lives. Major components of each law that related to education and physical activity are emphasized. The review of history and philosophy related to special and general education is also covered in this area.

Standard 6: UNIQUE ATTRIBUTES OF LEARNERS
Standard 6 refers to information based on the disability areas identified in the Individuals with Disabilities Education Act (IDEA) found within school age population. Material is categorically organized in order to present the information in a systematic matter. This organization is not intended to advocate a categorical approach to teaching children with disabilities. All children should be treated as individuals and assessed to determine what needs they have.

Standard 7: CURRICULUM THEORY AND DEVELOPMENT
As you are planning to teach physical education to students with disabilities, you should recognize that certain Curriculum Theory and Development concepts, such as selecting goals based on relevant and appropriate assessments, must be understood by APE teachers. As you have no doubt discovered Curriculum Theory and Development is more than writing unit and lesson plans. Nowhere does this come into play more than when you are planning a program for a student with disability.

Standard 8: ASSESSMENT
This standard addresses the process of assessment, one that is commonly taught as part of the basic measurement and evaluation course in a physical education degree curriculum. Assessment goes beyond data gathering to include measurements for the purpose of making decisions about special services and program components for individuals with disabilities.

Standard 9: INSTRUCTIONAL DESIGN AND PLANNING
Instructional design and planning must be developed before an APE teacher can provide services to meet legal mandates, educational goals and most importantly the unique needs of individuals with disabilities. Many of the principles addressed earlier in human development, motor behavior, exercise science and curriculum theory and development are applied to this standard in order to successfully design and plan programs of physical education.

Standard 10: TEACHING
A major part of any APE position is teaching. In this standard many of the principles addressed earlier in such standard areas as human development, motor behavior, and exercise science, are applied to this standard in order to effectively provide quality physical education to individuals with disabilities.

Standard 11: CONSULTATION AND STAFF DEVELOPMENT
As more students with disabilities are included in the general education program, teachers will provide more consultation and staff development activities for colleagues. This will require sensitivity and excellent communication skills. The dynamics of interdisciplinary cooperation in the consultation process requires knowledge of several consultative models. This standard identifies key competencies an adapted physical educator should know related to consultation and staff development.

Standard 12: STUDENT AND PROGRAM EVALUATION
Program evaluation is a process of which student assessment is only a part. It involves evaluation of the entire range of educational services. Few physical educators are formally trained for program evaluation, as national standards for programs have only recently become available. Therefore, any program evaluation that has been conducted is typically specific to the school or district, or limited to a small range of parameters such as number of students scoring at a certain level of a physical fitness test. Adapted physical education programs or outcomes for students with disabilities are almost never considered in this process.

Standard 13: CONTINUING EDUCATION
The goal of this standard is to focus on APE teachers remaining current in their field. A variety of opportunities for professional development are available. Course work at a local college or university is just one avenue. APE teachers can take advantage of workshops, seminars and presentations at conferences, conventions or in service training. Distance learning opportunities are also becoming abundant.

Standard 14: ETHICS
A fundamental premise of the Adapted Physical Education National Standards Project is that those who seek and meet the standards to be certified as adapted physical educators will strive at all times to adhere to the highest of ethical standards in providing programs and services for children and youth with disabilities. This standard has been developed to ensure that its members not only understand the importance of sound ethical practices, but also adhere to and advance such practices. The Council for Exceptional Children’s Ethical Principles and Practice Standards, found in the next section, will serve as guiding principles throughout our program. 

Standard 15: COMMUNICATION
In recent years, the role of the professional in APE has evolved from being a direct service provider to include communicating with families and other professionals in order to enhance program instruction for individuals with disabilities. This standard includes information regarding the APE teacher effectively communicating with families and other professionals using a team approach in order to enhance service delivery to individuals with disabilities.

Council for Exceptional Children Ethical Principles and Practice Standards

Professional adapted physical educators are guided by the CEC professional ethical principles, practice standards and professional policies in ways that respect the diverse characteristics and needs of individuals with exceptionalities and their families. We are committed to upholding and advancing the following principles:

1. Maintaining challenging expectations for individuals with exceptionalities to develop the highest possible learning outcomes and quality of life potential in ways that respect their dignity, culture, language, and background.

2. Maintaining a high level of professional competence and integrity and exercising professional judgment to benefit individuals with exceptionalities and their families.

3. Promoting meaningful and inclusive participation of individuals with exceptionalities in their schools and communities.

4. Practicing collegially with others who are providing services to individuals with exceptionalities.

5. Developing relationships with families based on mutual respect and actively involving families and individuals with exceptionalities in educational decision making.

6. Using evidence, instructional data, research, and professional knowledge to inform practice.

7. Protecting and supporting the physical and psychological safety of individuals with exceptionalities.

8. Neither engaging in nor tolerating any practice that harms individuals with exceptionalities.

9. Practicing within the professional ethics, standards, and policies of CEC; upholding laws, regulations, and policies that influence professional practice; and advocating improvements in laws, regulations, and policies.

10. Advocating for professional conditions and resources that will improve learning outcomes of individuals with exceptionalities.

11. Engaging in the improvement of the profession through active participation in professional organizations.

12. Participating in the growth and dissemination of professional knowledge and skills.

Adopted by the CEC Board of Directors, January 2019
Adapted Physical Education Added Authorization
The following table provides a brief overview of the courses in the APEAA.  The requirements may vary depending on the scholar’s route of entry into the program.

All students receiving the Added Authorization to teach APE must:

· Successfully complete the California Basic Education Skills Test (CBEST)
· Successfully complete the California Educator Credentialing Assessment (CSET; Physical Education) or complete a Physical Education Subject Matter Program
· Successfully complete a basic credential program (Single Subject, Multiple Subject, Education Specialist
· Maintain a 3.0 GPA in all required courses
	Courses
	Course Description
	Semester Taught

	REC 302 Inclusive Recreation (3)
	Focus on knowledge and attitudes necessary to make recreation accessible to people who have illnesses or disabling conditions. Includes examination of inequity and barriers to leisure, and strategies for inclusion.

	Fall/Spring

	KINS 385 Adapted Physical Education (3)
	Principles, practices. Consider exceptional individuals found in public schools. Appropriate evaluation and programming techniques.

	Fall or Spring

	KINS 475 Elementary School Physical Education (3)
	Analyze motor skills. Appropriate movement patterns and progressions for children and early adolescents. 

	Fall/Spring

	KINS 484 Motor Development/Learn(3)
	Principles of perceptual organization. Functions of proprioceptors and other sensory modes in developing kinesthesia. Interrelationships necessary for cognition. 
	Fall/Spring

	KINS 535 Assessment Techniques (2)
	Psychomotor assessment for individuals with disabilities. 
Implement assessment programs in  k-12 schools.
	Summer

	KINS 577 APE Programs (4)
	Relationship between disabilities and physical activity. Value of physical activity for individuals with disabilities.


	Spring

	KINS 578 Adapted Aquatics (2)
	Develop aquatic activities for persons with disabilities. Red Cross certification.


	Summer

	KINS 695 Student Teaching (4)
	Approved practical assignment directly related to 

teaching APE. Supervised by department 

faculty member. 180 hours of activities related to teaching adapted physical education.
	Fall/Spring


Fieldwork Guidelines and Details
Because we believe that the best way to learn to teach involves the application of theory to practice in schools, students will be required to complete180 hours of fieldwork during their program in supervised student teaching. Each student will have a mentor teacher who will guide their experience and a university supervisor who will act as a liaison between HSU, the mentor teacher, the student, and the school site. Fieldwork will take place across two semesters and will be structured to ensure that each student has the opportunity to plan, assess, teach, reassess, and collaborate. Field work hours for each student may come from different experiences which include summer, community-based instruction, Special Olympics community programs (young athlete’s program, unified sports), APE direct field placement, and SPED/SED field placements. Each student will need to meet with Dr. Adams at the beginning of each semester to develop a plan to complete the required hours. Note: Students will be allowed to count up to 20 hours of their SPED placement (e.g., school functions, IEP meetings, direct observation of related service personal) within each semester of the program.
	Fall Semester 90 hours
	Spring Semester 90

	Assessment

· Participate in at least one diagnostic assessment in physical education

· Conduct one assessment under the guidance of mentor teacher

· Create an authentic assessment under the guidance of mentor teacher

· Create individualized goals for students based on diagnostic and authentic assessments


	Assessment

· Participate in at least one diagnostic assessment in physical education
· Conduct one assessment under the guidance of mentor teacher

· Create an authentic assessment under the guidance of mentor teacher
· Create individualized goals for students based on diagnostic and authentic assessments


	Teaching and Learning

· Observe and support mentor teacher (6 weeks)
· Provide small group or individualized instruction (9 weeks)
· Develop daily lesson plans for each day of instruction under the guidance of the mentor teacher
	Teaching and Learning

· Observe and support mentor teacher (6 weeks)
· Provide small group or individualized instruction (12 weeks)
· Develop daily lesson plans for each day of instruction under the guidance of the mentor teacher



	Administration and Policy

· Attend at least one department meeting

· Attend at least one school faculty meeting

· Attend at least two IEP’s
	Administration and Policy

· Attend at least one department meeting

· Attend at least one school faculty meeting

· Attend at least two IEP’s


	Collaboration

· Observe at least one Related Services provider working directly with a student who attends APE
· Attend at a minimum one school function

· Reflect bi-weekly on experiences with mentor teacher

· Complete three self-evaluations (post teaching)
	Collaboration

· Observe at least one Related Services provider working directly with a student who attends APE

· Attend at a minimum one school function
· Reflect bi-weekly on experiences with mentor teacher
· Complete three self-evaluations (post teaching)


Responsibilities of Candidate, Mentor Teacher, and University Supervisor
Responsibilities of the Candidate
1. Students are expected to be on-time and dressed professionally for each day on campus.
2. Students are expected to keep all electronic devices out of sight, unless specifically using to provide instruction to the k-12 student (must be pre-approved by mentor teacher).

3. Students are responsible for completing all the required guidelines (see Fieldwork table above)
Responsibilities of the Mentor Teacher/School Site
1. Review the Project Equip Fieldwork Handbook and student objectives.

2. Orient student(s) to the school and the teaching environment.

3. Assist the student in establishing a professional role in school/agency consistent with course objectives and school needs.

4. Ensure student(s) have the opportunity to complete the fieldwork hours.

5. To discuss student performance and provide constructive feedback.

6. To maintain a liaison with university supervisor regarding student progress.

7. To evaluate student performance in the school.

Responsibilities of the University Supervisor
1. To provide mentor teacher with fieldwork objectives.

2. To assist scholars in their teaching assignment.

3. To evaluate scholar progress.

4. To provide guidelines for scholar roles(s) in school.

5. To review school evaluation with scholar.

6. To schedule observation opportunities with scholar and school.
7. To support the development of the scholar’s e-Portfolio.

8. To review and guide scholar fieldwork reflections.


 Learning Outcomes for Fieldwork Experience

1. Student will provide direct teaching assistance in all components of the APE program. 

2. Student will use assessments (i.e., diagnostic, authentic) plan appropriate programs.

3. Student will develop daily physical education lesson plans for students receiving APE services.

4. Student will prepare an evaluation report based upon the results of an administered assessment the fieldwork site.

5. Student will observe students and develop short and long-term goals based on the three domains of learning (i.e., physical, cognitive, and affective) for the students  
6. Student will collaborate with mentor teacher to provide a comprehensive physical education program for all students.
7. Student will develop reflective skills through bi-weekly reflections with mentor teacher and three self-evaluations.

Standards Based E-Portfolio 

Each student in the Project Equip program will develop an e-Portfolio using Google Sites that demonstrates competency as an educational specialist. The framework for the e-Portfolio will be provided through the HSU Adapted Physical Education faculty. The e-Portfolio has three main components.  

· Each student will develop an About You page that captures your passion for teaching adapted physical education. This is an ideal place to post your teaching philosophy. 

· The e-Portfolio will provide an interactive platform for ongoing reflection. Please use the structure provided in your handbook (pg.17) to complete the reflective journals. 

· Building upon the APENS standards, scholars will provide a narrative description of how each standard has been mastered. They will then select & upload evidence that demonstrates mastery of each standards. The e-Portfolio provides scholars the opportunity to discuss how evidence-based practices were utilized in the classroom as well as how student growth was measured. 

The narrative for each standard will include these three components, each being about a paragraph in length.

1. Describe the standard in your own words in enough detail that someone outside of the field would understand it clearly.

2. Describe why that standard is important to an Adapted Physical Education teacher and ultimately to student outcomes.

3. Describe how you have mastered that standard through course work and field placement. Also detail how the evidence you provided is linked to the standard.

Evaluation of each candidate is based on providing quality samples of work that are submitted in an electronic portfolio to meet the evaluation areas of the specific APENS and CCTC standards. The APE portfolio includes samples of work, such as papers, lesson plans, and projects that meet the requirements of the standard. 
Evaluation is based on the following 4-point rubric scale:

4: Effectively and completely addresses the standard

3: Effectively addresses the standard 

2: Satisfactorily addresses the standard

1: Standard is not met or not satisfactory (needs more material) and needs to  

    revision 

 

Reflective Journal in e-Portfolio

One key to teaching excellence is reflection. Reflective teaching means looking at what you do in the classroom, thinking about why you do it, and evaluating the effectiveness of your decisions.  Each student will create and maintain a reflective journal through the e-Portfolio platform. Bi-weekly entries must include the date, hours of contact, and a description of class including age, disability, and setting. These reflections should begin in once the student begins their field experience and continue through the end of the school year. Please use a middle of the month and end of the month posting pattern. Use the following prompts when reflecting on your e-Portfolio. 
Example:
Date:







Hours:

Class description:  


Activity: 



Reflection Questions:
What went well today and why?



What could have gone better and why?

How do I know that students achieved the intended learning outcomes (i.e., psychomotor, cognitive, affective) for the lesson?


What would I do differently the next time I teach this lesson?
Education Specialist Credential Roadmap
The following table provides a brief overview of the courses connected with the credential year. The requirements may vary depending on the scholar’s route of entry into the program.

All students receiving the education specialist credential to teach SPED must:

· Successfully complete the California Basic Education Skills Test

· Successfully complete the California Educator Credentialing Assessment (CSET; Multiple Subjects)
· Maintain a 3.0 GPA in all required courses
	Year 1 Summer
	Course Description



	SPED 740, 741 Assessment and Program Planning and Practicum
	Supervised clinical experience with, and assessment of, children and youth with severe disabilities; individualized assessment, instruction, and evaluation of students with severe disabilities.

	SPED 742 Curriculum Differentiated Instruction Severe Disabilities
	Introduction to core curricular methods, reading, math, science, history, and social science for students with severe disabilities. Foundation, assessment, instructional interventions, and curricular choices for special populations.

	Year 1 Fall 
	

	SPED 702 Foundations of General and SPED 

SPED 706 Applied Behavior Analysis

SPED 721 Transitioning Planning

SPED 733 Special Education Policies and Procedures

SPED 707/708 Curriculum and Instruction in Reading and Language Arts and Practicum
	Develop IEPs for students within field placements including, individualized goals and objectives, identify modifications and service necessary based on assessments and collaboration with mentor teachers and service providers and behavior management plans.

Basic concepts of applied behavior analysis, development of individual positive behavior

support plan, and implementation of behavior management strategies in classroom settings.
An in-depth examination of issues related to interdisciplinary consultation, collaboration, and implementation of transitional life experiences for students with mild to severe disabilities.
Introduction to Federal and State laws that govern the provision of special education services. Procedural mandates and safeguards, preparing and implementing successful individual education plans.
Instruction to language arts methods in general and special education. Foundations, assessment, instruction intervention, and curricular choices for special populations.

	Year 1 Spring
	Course Description

	SPED 705 Multicultural SPED

SPED 722 Autism Intervention Strategies

SPED 709/710 Curriculum Instruction Math and Practicum

SPED 711 Curriculum Instruction: Science, History, Social Science
	Historical, legal, philosophical, and theoretical foundations of general and special education in a diverse society. Emphasis on cross-cultural language and academic development.
An in-depth examination of issues and practices related to intervention strategies for students with Autism

Introduction to mathematics methods in general and special education; Foundations, assessment, instructional interventions, and curricular choices for special populations.
Guided observations and closely supervised beginning fieldwork experiences in exemplary general and special education settings; curriculum, instruction, and assessment in Mathematics.

	Year 2 Summer
	

	SPED 744 Communication Methods-Severe Disabilities
	Introduction to self-directed strategies, intervention techniques, and the use of technology to enhance social and interpersonal communication skills for students with sever disabilities.

	SPED 746/47 Movement and Specialized Health Care and Practicum
	Introduction to movement, mobility, sensory, and specialized healthcare needs of students with severe disabilities. Students develop an understanding of the regulations and local policies regarding specialized health care in education settings.


Professional Expectations of Candidate Behavior

Project Equip evaluates professional behavior development for all credential candidates. Project Equip also bears a responsibility to the community at large and professional entities to produce fully trained professionals who consciously exhibit the knowledge, values, and skills for allied health and education professions. Given this context, all Project Equip will be expected to exhibit the following Professional Expectations.
Professional Expectations of Student Behavior:

1. Accountability: Attend class, arrive on time, and return from break in a timely manner. 

a. Participate in group activities and assignments at a comparable level to peers. 
b. Complete work in a timely fashion and according to directions provided.
c. Come to class prepared, with readings and other homework completed.
2. Respect: Treat all your peers, your instructors, students and all those you come in contact with, with dignity and respect at all times. 
a. Listen while others are speaking. 
b. Give feedback to peers in a constructive manner. 
c. Approach conflict with peers or instructors in a cooperative manner.
d. Use positive and nonjudgmental language.
3. Confidentiality: Treat any personal information that you hear about a peer or student as strictly confidential. 
a. Maintain any information shared in class, dyads or smaller groups within that unit. 
b. Use judgment in self-disclosing information of a very personal nature in the classroom. If you feel the need to talk about issues you are struggling with, you many consult your instructor/advisor to receive a referral for counseling or Counseling and Psychological Services or Health Center.
c. Use discretion when using names of students/participants or disclosing other identifying information in the classroom.
4. Competence: Apply yourself to all your academic pursuits with seriousness and conscientiousness, meeting all deadlines as given by your instructors. Constantly strive to improve your abilities. 

a. Come to class fully prepared with necessary required materials.
b. Seek out appropriate support to ensure success in completing course requirements. 
c. Take responsibility for the quality of course work. 
5. Work toward greater awareness of personal issues that may impede your effectiveness. Integrity: Practice honesty with yourself, your peers, and your instructors. Constantly strive to improve your abilities. 

a. Commit yourself to learning the rules of citing other's work properly. 
b. Do your own work and take credit only for your own work. 
c. Acknowledge areas where improvement is needed. 
d. Accept and benefit from constructive feedback.
6. Diversity: Strive to become more open to people, ideas, and creeds that you are not familiar with. Embrace diversity.

a. Maintain speech free of racism, sexism, ableism, heterosexism, or stereotyping. 
b. Exhibit a willingness to serve diverse groups of persons. 
c. Demonstrate an understanding of how values and culture interact.
7. Communication: Develop verbal and written communication skills. 

a. Demonstrate assertive communication with peers and instructors. 
b. Practice positive, constructive, respectful and professional communications skills with clients/participants, peers and instructor: (body language, empathy, listening)
Procedures for Resolving Performance Standards in Fieldwork and/or Professional Conduct
What are the procedures for resolving fieldwork or supervision problems? 
A student teacher with a coursework, fieldwork, or supervision problem should first contact the person with whom the problem exists, such as the professor, mentor teacher, or supervisor. The university supervisor is the person who should be called upon to mediate any problems between the student teacher and the mentor teacher. The Coordinator assists with conflicts between the supervisor and the student teacher. Once the student has contacted the appropriate individuals and/or is not satisfied with the outcome, the student should contact the Coordinator and request assistance. The Coordinator will investigate the issue; attempt to mediate the dispute, sharing the results with the Program Leader. 

If the situation cannot be resolved informally, the Coordinator will forward all documentation about the dispute to the Program Leader. The Program Leader and Coordinator will meet with the individuals involved and may request written documentation from all involved parties. Once they have reviewed all relevant information, the Program Leader and Coordinator will make a decision about the situation and convey the decision to involved parties in writing. Such decisions are final. Because credential candidates are held to different standards than those students enrolled in traditional academic programs, they do not have access to university grievance processes if they are unsatisfied with an outcome or decision in regard to their status in the credential program. 

When may a student teacher be placed on contract and what is the procedure? 
At any time during fieldwork courses a student teacher may be placed on contract. The purpose of the contract is to ensure the student teacher has knowledge of specific teaching practice deficiencies and has a documented and fair opportunity to remedy these deficiencies. When the mentor teacher and/or university supervisor observe a student teacher behavior which will hinder his/her professional development toward becoming an effective teacher, the mentor teacher and/or supervisor is/are responsible for documenting the behavior in relation to the CSTP (California Standards for the Teaching Profession) and discussing the behavior with the student teacher in a non-threatening and sensitive manner. The mentor teacher and supervisor provide the student teacher with documented options for alternative/desired behavior, a clear statement of expectations, and a reasonable time for the student teacher to demonstrate behavior change. If the student teacher does not successfully demonstrate the behavior change within the specified time, the mentor teacher and supervisor collaborate to write a contract after discussion with the student teacher to determine which measures will be most helpful for the student teacher in working to change the behavior.
What are the procedures for resolving fieldwork or supervision problems? 
A student teacher with a coursework, fieldwork, or supervision problem should first contact the person with whom the problem exists, such as the professor, mentor teacher, or supervisor. The university supervisor is the person who should be called upon to mediate any problems between the student teacher and the mentor teacher. The Coordinator assists with conflicts between the supervisor and the student teacher. Once the student has contacted the appropriate individuals and/or is not satisfied with the outcome, the student should contact the Coordinator and request assistance. The Coordinator will investigate the issue; attempt to mediate the dispute, sharing the results with the Program Leader. 

If the situation cannot be resolved informally, the Coordinator will forward all documentation about the dispute to the Program Leader. The Program Leader and Coordinator will meet with the individuals involved and may request written documentation from all involved parties. Once they have reviewed all relevant information, the Program Leader and Coordinator will make a decision about the situation and convey the decision to involved parties in writing. Such decisions are final. Because credential candidates are held to different standards than those students enrolled in traditional academic programs, they do not have access to university grievance processes if they are unsatisfied
Do all candidates complete the program successfully? 
Unfortunately, no. Occasionally, a candidate may experience problems during course work or fieldwork. Special Education Program faculty or local school personnel may then request termination of a student’s credential candidacy. In such a case, a committee consisting of the student’s university supervisor, SPED Program Leader, SPED Coordinator, and mentor teacher(s) determines whether the student will continue in the program. 

The committee may require remedial action to improve the candidate’s progress within the program. If the committee recommends the candidate’s removal from the program, that decision is final. The candidate will be notified in writing of the termination from the SPED Program. 

A candidate who abuses alcohol or drugs or who is involved in unprofessional conduct will be subject to dismissal from the Special Education Program. If a student is dismissed for cause during either fall or spring semester, that student will not be allowed to participate in commencement ceremonies. 

What happens if the student teacher does not exhibit professional conduct? 
Teacher education professionals share a responsibility to ensure the care, welfare, safety, and security of children and adolescents as well as K-12 colleagues with whom our credential candidates work. This means we function as gatekeepers for the profession, a responsibility we take very seriously. 

On rare occasions and despite our rigorous screening process, a serious problem surfaces during the credential year (e.g., a credential candidate becomes involved in unethical or unprofessional conduct such as endangering students, relating in a romantic or unhealthy way with students, creating an unhealthy climate for others at the school site, abusing alcohol or other drugs, etc.). All credential programs at HSU share a standard procedure for responding to allegations about a credential candidate’s unethical or unprofessional behavior. 

Allegations of misconduct are first brought forward to the Program Coordinator who immediately informs the Program Leader of the allegations, and together they engage in fact finding. They invite all observers of the alleged behaviors to provide input, both verbally and in writing. They then share the allegations with the credential candidate, asking the candidate to respond. Depending on the seriousness of the allegations, they may request a meeting with all parties present. Once they have collected all relevant information in regard to the allegations, they assess that information and then render a decision in writing. Depending on the seriousness of the conduct, repercussions may include such sanctions as the candidate being placed on contract with the ultimate goal of successful completion of the program, pulled from the school site indefinitely, dismissed immediately from the program, or referred for judicial sanctions within the University, among others.

I have read and understand this statement of Professional Expectations of Student Behavior.

Printed Name:____________________________Signature:___________________________

Date:_________________________

Project Equip APE Guidelines

Scholar Name_________________________


School _____________________________

Mentor Teacher ________________________


HSU Supervisor ______________________

This chart is a guideline for the Project Equip Student, Mentor Teachers and University Supervisors to implement and complete important learning activities. 

	
	 Fall/Spring Semester Activities (90 hours; 180 combined) 
	Initials

	
	
	

	Assessment
	Participate in at least one diagnostic assessment in physical education
	

	
	Conduct one assessment under the guidance of mentor teacher
	

	
	Create an authentic assessment under the guidance of mentor teacher
	

	
	Create individualized goals for students based on diagnostic and authentic assessments

	

	Teaching and Learning
	Observe and support mentor teacher (6 weeks)
	

	
	Provide small group or individualized instruction (9 weeks Fall; 12 weeks Spring)
	

	
	Develop lesson plans for each day of instruction under the guidance of the mentor teacher
	

	Administration and Policy
	Attend at least one department meeting
	

	
	Attend one whole school faculty meeting
	

	
	Attend at least two IEP meetings
	

	Collaboration
	Observe at least one Related Services provider working directly with a student who attends APE
	

	
	Attend at least one school function
	

	
	Reflect bi-weekly on experiences with mentor teacher
	

	
	Complete three self-evaluations (post teaching)
	

	Hours (Fall) ________ Signature________________; Hours (Spring)________ Signature________________


SPED/APE Current KINS 695.docFieldwork Placement and Contract

This form should be completed and copies given to the student, school, and university supervisor by the first week of the semester. Provide a copy of your proposed schedule with this contract.

Scholar Name _____________________________Date________________________

Primary Fieldwork Mentor____________________   


	Day
	Period/Times
	School
	Mentor
	Population

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Total number of hours this semester projected for semester _________________

Scholar teaching responsibilities (1:1 instruction, small group etc.):

______________________________________________________________________

Additional comments_____________________________________________________________

Scholar signature________________________________    Date__________________

Supervisor signature______________________________   Date__________________

Primary Mentor signature __________________________  Date__________________                          Other Mentor signature____________________________   Date__________________ 

     Other Mentor signature____________________________   Date__________________

SPED/APE Fieldwork Assessment

Student Teacher      _____________________________________________________________
Mentor Teacher (1)    ___________________________________________________________________

Mentor Teacher (2)    ___________________________________________________________________

HSU Supervisor        ____________________________________________________________________

The student teacher, mentor teacher, and university supervisor shall conduct a three-way communication to evaluate progress and complete the rating portion of this form. Individual ratings may differ; however the mentor teacher and university supervisor need to reach consensus on their recommendation below. If the university supervisor has not observed a criterion themselves, they may ask for examples for its occurrence form the mentor teacher and the student teacher.
	Performance Criteria
	Rating

4 = Exceptional achievement

3 = Substantial achievement

2 = Acceptable achievement

1 = Inadequate achievement

	Understanding and organizing subject matter for student learning
	

	TPE: Specific Pedagogical skills for Subject Matter Instruction (CLO 1,2,3,4)
	

	A. Demonstrate the ability to adopt, modify, accommodate, and supplement the instruction of students with identified specific disabilities.
	Rating:

Comments: 

	Assessing student learning
	

	TPE 2: Monitoring Student Learning during Instruction (CLO 2,3,4)
	

	A. Uses progress monitoring based on IEP at key points during instruction to determine if students are progressing adequately toward achieving academic content standards
	Rating:

Comments:

	TPE 3: Interpretation and use of Assessments (CLO 2,3,4,5)
	

	A. Use and understand a variety of formal and informal test including state-adopted student assessment programs, diagnostic instruments, and informal classroom assessments.
	Rating:

Comments:

	Engaging and supporting students in learning

	

	TPE4: Making Content Accessible (CLO 1,2,3,4)
	

	A. Develop and implement IEP goals aligned to CA content standards and general education curriculum.
	Rating:

Comments:

	TPE5: Student Engagement (CLO 1,2,3,4)
	

	A. Builds opportunities that allow students to develop independence, practice self-determination and engage in pragmatic interaction skills.
	Rating:

Comments:

	TPE6: Developmentally Appropriate Teaching Practices

(CLO 1,2,4
	

	A. Developmentally appropriate practices in K-12: Creases a structured day with opportunities for movement, designs academic activities that suit attention spans/learning style, implements activities that connect with child’s immediate world and includes hands-on experiences and manipulatives to help students learn. Teaches and models norms of social interactions (e.g., consideration, cooperation, responsibility, empathy). Makes special plans for students who require extra help in exercising self-control among their peers or who have exceptional needs or abilities.
	Rating:

Comments:

	TPE7: Teaching English Learners
	

	Planning Instruction and Designing Learning Experiences for all Students
	

	A. Implements an instructional program that facilitates English language development, including reading, writing, listening, and speaking skills, that logically progresses to the grade –level reading/language arts program for English speakers.
	Rating:

Comments:

	TPE8: Learning About Students (CLO 1,2,3)
	

	A. Identifies students needing specialized instruction by understanding how multiple factors can influence student behavior and understand the connections between student health and ability to learn.
	Rating:

Comments:

	TPE9: Instructional Planning (CLO 2,3,5)
	

	A. Plans comprehensive subject matter instruction in accordance with state-adopted academic content standards for establishing long and 
	Rating:

Comments:

	Creating and Maintaining Effective Environments for Student Learning
	

	TPE10: Instructional Planning
	

	A. Demonstrate the ability to coordinate and communicate effectively with other special education service providers, general education teachers, para-professionals/instructional assistants and volunteers for useful instructional activities.
	Rating:

Comments:

	TPE11: Social Environment


	

	A. Develops and maintains clear expectations for academic and social behavior and know how to write and implement a student behavior plan.
	Rating:

Comments:

	Developing as a Professional Educator
	

	TPE12: Professional, Legal, and Ethical Obligations
	

	A. Maintains confidentiality, understands and honors legal and professional responsibilities relating to the health and safety of students, families and school professional as well as professional conduct and moral fitness.
	Rating:

Comments:

	TPE13:Professional Growth (CLO 3,4,5)
	

	Reflect and evaluate on knowledge and skills to continually improve their teaching practice and formulate and prioritize goals through engaging in cycles of planning, teaching, reflection, discerning problems and applying new strategies.
	Rating:

Comments:


Recommendation (check the appropriate response.
The candidate is ________ qualified to continue in the SPED/APE program_______ Allowed to continue in the SPED/APE program only under contract addressing areas of concern;_______ not qualified to continue in the program (see attached explanation)
Student Teacher


Mentor Teacher (1)


Mentor Teacher (2)

HSU Supervisor

Lesson Plan Template

(Students can use this template or a template from credential program)

Teacher(s): 

Grade Level: 

Grade Level Standards targeted. Indicate standard(s) and number(s) and write out: 

Lesson Content: 

Learning Objective(s):  The student(s) will: 

	Domain 
	Objective
	Assessment of Objectives

	Cognitive


	
	

	Psychomotor


	
	

	Affective


	
	


	Time
	Task Presentation & Structure
	Critical Elements & Cues
	Equipment

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


All Attachments (e.g., assessments) should be turned in with lesson plan.

Prompts for Writing Lesson Plan

Lesson Narrative:    How are you going to address each of the following:

1. Motivation: (How will you encourage your students to be interested in this lesson? What is your “hook”? Link prior knowledge/personal experience/importance of this lesson to students’ lives)

2. State Objectives and Evaluation to students (How will you communicate to students what is expected? (Remember all three objectives!)

3. Teach concepts & skills, inviting student participation

     A.  Demonstration (I do) Teach concepts & skills, work through an example
     B.  Guided Practice (We Do) Students do exercises with help. Check for understanding.   Adjust instruction as needed and re-teach if necessary


     C.  Independent Practice (You Do) Students practice on their own. How will you ensure students retain this knowledge over time?

4. Monitoring/Assessment: Formative assessment strategies. List embedded checks for understanding to be sure students are actively engaged and learning.  How will you re-teach if necessary?

5. Closure/Assessment Review learning; assess progress toward each objective 
Teaching Reflection Tool

	Prior to Lesson

	Date:
	Standard Being Taught
	Lesson Topic:



	Things I think will go very well:
	Things I have slight concerns about:
	Things I know will arise that I will have to deal with:



	After the Lesson

	Three things that I think went very well

1.

2.

3.
	Three things that were not perfect but could remain unchanged

1.

2.

3.


	Three things that need changing

1.

2.

3.

	Lesson Reflection:



	Next Steps

	Things I need to review or re-teach tomorrow or before we move on



	In what way does the outcome of today’s lesson drive tomorrow’s instruction/practice?




Goal Examples for Lesson Plan

Psychomotor (physical skill- what will they do) Objective Examples 

· Students will correctly dribble a basketball

· Students will demonstrate proper defensive stance 

· Students will demonstrate proper shooting technique for free throws

Cognitive (informational or intellectual skills- what will they know) Objective Examples

· Students will identify important court markings.

· Students will apply the concept of spacing on the court.

· Students will differentiate between bounce pass and chest pass 

Affective (attitudinal or social- how will they behave) Objective Examples

· Students will use peer partners to complete passing drills

· Students will display good sportsmanship during play

· Students will utilize the concept of team work during play

RECOMMENDATION TO CREDENTIAL ANALYST 

Humboldt State University

Adapted Physical Education Added Authorization

This is to certify 
has completed APE Certification.

Street Address 

City 
  State 
  Zip Code 

Phone 
  HSU ID

E-Mail 

Candidates are advised that they must hold one of the California teaching credentials that authorizes the teaching of physical education.  A teaching credential other than a Single Subject in Physical Education may include taking a series of prerequisite physical education courses at Humboldt State University as determined by the APE coordinator.

California Credential (Y / N) / Issue Date 


Expiration date: ____________________

Degree School 
  Date of Degree 

	Required Courses
	HSU Completed
	Equivalent Course
	Grade

	KINS 385
	
	
	

	KINS 475
	
	
	

	KINS 484
	
	
	

	REC 302
	
	
	

	KINS 535
	
	
	

	KINS 577
	
	
	

	KINS 578
	
	
	

	KINS 695
	
	
	


Final assessment of e-Portfolio successfully completed on: ________________

Teaching Self Evaluation 
(To be filled out by student three times each semester) 

Name______________________________ Evaluation Date ____________________

This form is for you to evaluate your own performance in teaching Adapted Physical Education.  Complete the first evaluation by the fifth week of the semester, the second by the ninth week and the third by the thirteenth week. Select a lesson and complete the evaluation.

Class Setting___________________________________________________________

Student Information (include disability and grade) ______________________________

_____________________________________________________________________
What were the objectives for this session?  Please list all objectives you are working on if you have a group of individuals with separate objectives.  Use additional paper if needed.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Was the objective met? Why?_____________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

How does the objective fit into the achievement of the long-term goal?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Did this session have strong and weak areas?

Strengths______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Weaknesses____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

How can you improve the activity?__________________________________________
____________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

How would you expand the activity? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Overall opinion?   _______________________________________________________ ______________________________________________________________________
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Please use the back of this form for additional comments.

EVALUATION OF PLACEMENT

Scholar Name 

Site 

Mentor Teacher 

It is our aim that you receive a quality experience.  Toward that goal, the information you provide will assist us in evaluating our programs and fieldwork sites.

1. Description of classes or programs, including types of disabilities present in the classroom.







2. Was your mentor teacher(s) both accessible and helpful to you?  Please explain.





3. Use of evidence-based practices by mentor 

4. How did this student teaching experience help you in terms of your professional preparation? 

5. Would you recommend this site to be used again?  ______ Yes ______ No
Why?

6. Other comment

__________________________________________    
__________________

Signature of scholar






Date

APE Evaluation.docAdapted Physical Education (APE) Evaluation

Please complete the following evaluation of the APE program.  This information will be used by the Program Leader as part of the ongoing continuous evaluation of program effectiveness. Your comments will remain anonymous and your name will not be presented in any document that may possibly associate you with your comments.

Please rate the statements using the following scale; (SA) Strongly Agree, (A) Agree, (N) Neutral, (D) Disagree, and (SD) Strongly Disagree.

Section I: General

___
My coursework has prepared me for teaching students with disabilities using evidence-based practice.

___
My APE field experiences have prepared me for teaching students with disabilities.

___
My skills in working collaboratively with other teachers and personnel (e.g., diagnosticians, physical therapists, occupational therapists, and special educators) were developed in the program.

___
My overall training in adapted physical education was relevant to teaching.

___
My training prepared me to work collaboratively with the staff at agencies other than educational which serve persons with disabilities.

___
My training prepared me to meet the goals of Healthy People 2020 to serve persons with disabilities.

Section II; Student Teaching

In this section please rate the quality of your student teaching(s).

___
My mentors provided me with information that assisted in my professional development.

___
My mentors were able to help me develop an increased knowledge base in adapted physical education.

___
My mentors were able to answer specific questions and help me solve problems.

Section III: Competencies and Skills

___
I am competent in adapting materials and methods of instruction to facilitate motor development in children with disabilities.

___       I am competent in advising on dietary habits for children with disabilities.

___
I am competent in adapting materials and methods of instruction to facilitate perceptual motor skills in children with disabilities.

___
I am competent in adapting materials and methods of instruction to facilitate physical education skill development in children with disabilities.

___
I am competent in adapting materials and methods of instruction to facilitate physical fitness in children with disabilities.

___
I am competent in helping children with disabilities achieve the objectives established in Healthy People 2010.

___
I am competent in adapting materials and methods of instruction to facilitate sports and games skills in children with disabilities.

___
I am competent in adapting materials and methods of instruction to facilitate social behavior in children with disabilities.

___
I am competent in providing early intervention services to infants and toddlers.

___
I am competent in planning and classroom organization for children with disabilities.

___
I am competent in planning and implementing assessment and evaluation programs.

___
I am competent in reviewing research and using this information in my teaching.

Section IV: Summary

What were the strengths of the program?

What were the weaknesses of the program?

How could the APE program be changed to better prepare adapted physical educators?

Other Comments:

Your Current or Projected Teaching Position:  

Please return to: Chris Hopper, 

Kinesiology and Recreation Administration Dept., Humboldt State University

Arcata, CA 95521

i
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